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As higher education researchers, we place certain principles of assessment with high regard, for example the 

idea that assessment is authentic has been of great importance in recent years [1]. This is not always reflected in 

students' attitudes to assessment. This may be due to students prioritising good grades over the long -term 

learning and skill development that assessment provides [2]. This poster explores this by detailing findings from 

focus groups of Physics undergraduate students, investigating their perceptions on learning and assessment.
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“It’s mainly 
exams so we’re 

learning it for the 
day and then 

forgetting it the 
day after” – FG1

“I always felt the 
interviews [for 

labs] were like so 
much better 

because (…) you 
end up just 
accidentally 

learning way more 
in depth” – FG2

• Students feel that exams do not aid their long-term learning as much as other assessment types, for example 

reports and presentations of project work

• Students have a greater focus on Admin and Impact assessment features, rather than Characteristic  ones

• Researchers/educators and students place principles at different levels of importance due to their varying goals 

of assessment

“Whereas with 
labs, like in the 
past few years I 

still remember the 
content because 
we work on them 

for so long” – FG1

• First focus group (FG1) investigating student opinions on learning and assessment (L&A)

• Second focus group (FG2) focusing on how students prepare for assessment, but resulting in broader L&A 
themes which were comparable with the first focus group

• Important to note that the second focus group had different goals to the first, so data may not be perfectly 
comparable

• Both focus groups coded according to sixteen values for assessment design by Brown, Race and Smith [3] and 
additional codes were created for other common themes [4].

• Codes were split into three categories depending on their role in assessment – Admin, Characteristic , & Impact, 
shown in Figure 1

“We had eight 
exams, and it was 
like you finish one 
and then it’s gone 

and it’s moving 
onto the next 
thing” – FG2 Figure 1: Percentage of total codes made up by each code 

assigned. Each code is assigned a category according to 
its role in assessment. Note that for the 'Structure' code in 
Focus Group 2, the percentage is ~20% but removed for 
clarity of the other data.

Students feel different assessment types change their learning practice and thus impact their long -term learning
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